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SCHOOL OF EDUCATION

Case/purpose
• To make a case for a teacher education model which, in addition to
the acquisition of technical skills of teaching (deep subject content
knowledge, pedagogical content knowledge, technological content
knowledge), is deeply rooted into a clearly articulated political/
transformation agenda.

Presentation outline
• Context for which we train teachers (Social realist theory of reality) –
Margaret Archer (1995; 1996)
• Typologies of teacher education
• Way forward for tertiary institutions/HEIs

Archer’s social realist theory of reality
• Layered ontology, consisting of the layers of structure, culture and agency
• Structure refers physical and social structures, material resources, roles,
and positions within an organization.
(structure would include materials resources such as school infrastructure,
various roles such as head of department, school principal, national level,
regional level, and school level, policies, curricular, etc.)
• Structure can be self-perpetuating, self-reproducing, non-changing - assimilationist – it
therefore exerts powers of constraint or enablement to transformational projects

Social realist theory…
• Culture refers to the ideational world: the world of ideas, values, beliefs,
and practices.
• In the school context, culture would include the school culture (how we do
things here), the culture within the ministry of education, prominent ideas
about knowledge, learning, and teaching, values, and beliefs about learning
and teaching, and the dominant pedagogical practices.
• Culture can be self-perpetuating, self-reproducing, non-changing, and assimilationist. It
can therefore exert powers of constraint or enablement to transformational projects of
agents.

Social realist theory
• Agency - refers to the mediating mechanism by which the processes of
morphogenesis (transformation) and morphostasis (stability,
reproduction) are mediated.
• What is significant is the point of confluence, the nexus, or the point
of interaction, where the sets of causal powers of structure, culture
and agency meet.
• Interplay and mediation are the critical activities taking place at the
point of confluence of the three ontological layers.
• Interaction and interplay are responsible for “transformation”
(morphogenesis) or “reproduction” of the status quo (morphostasis)

Social realist theory …
• At the point of confluence, structural and cultural properties are
transmitted to the agents (in this case teachers), potentially exerting
powers of constraint or enablement in relation to the teacher’s agential
project
• For powers of enablement and constraint exerted by structure or
culture to be activated, triggered, or brought into action, such powers
have to be placed into a face-to-face relationship, or a direct
relationship, with an agential project of the teacher in a manner such
that the structural or cultural elements either obstruct or aid the
attainment of a specific agential project
• an agential project is any transformative project that a teacher or
teachers set themselves to transform the education system.

Social realist theory …
• It is through the manner in which the powers of enablement or
constraint are received that human agency operates as a mediating
mechanism responsible for morphogenesis (transformation) or
morphostasis (stability)
• Archer identifies two types of agents - primary agents and corporate
agents
• Primary agents are characterized by inability to challenge structural
or cultural conditioning influence, inability to articulate their interests,
organize for these interests and carry out action to realize their
interests.

Social realist theory …
• Corporate agents, on the other hand, possess powers to challenge the
cultural and structural conditioning influence, possess powers to
articulate their shared interests, generating social movements,
organizing for action and attain these interests, and exercising strategic
corporate influence in decision making.

Social realist theory

Typologies of teacher education
Teachers as neo-intellectuals/primary
agents
• Teacher education seen as a neutral and
apolitical activity
• Merely seen as a process of acquiring
technical skills of teaching, namely:
subject content knowledge, pedagogical
content knowledge, and technological
content knowledge
(Classroom management, more practice
teaching time, ICT skills, assessment skills)

Teachers as transformative
intellectuals/corporate agents
• Teacher education as a political,
ideological/philosophical activity, with a
clear intent to produce a particular type
of teacher who can drive the political
project of transformation
• A clearly articulated transformation
agenda (appropriate & contextualize SDG
4)
• Acquisition of technical skills of teaching
(subject content, pedagogical content &
technological content) rooted into a
particular political- transformation
agenda

Typologies of Teacher Education
Teachers as neo-intellectuals/primary
agents
• Acquisition of technical skills is decontextualized
• Competence-based/performance-based
traditions of teacher education
• Uncritical/taken-for-granted approach to
societal issues as “givens” and natural

Teachers as transformative
intellectuals/corporate agents
• Acquisition of technical skills located
within/and is informed by a particular
philosophical/ideological orientation
• Typical example was the BETD – was
underpinned by a political agenda of
transformation, democratization of
learning & teaching through LCE &
transform teaching in schools
• Someone who is able to analyze various
interests and contradictions in society,
capable of interrogating received
assumptions, and organizing for change

Typologies of Teacher Education
Teachers as neo-intellectuals/primary
agents

Teachers as transformative
intellectuals/corporate agents

• Depoliticized learning &
teaching
• Teacher as transmitter of
knowledge, neither does he/she
contribute to knowledge
production, nor does he/she
critically examine such
knowledge (whose knowledge is
it? What interests does it serve?
Does it alienate the learner?)

• Situate learning and teaching
into the broader socio-political
context
• Questions how knowledge is
produced & received,
participates in knowledge
production/creation
• Teaching as a scholarly activity

Typologies of Teacher Education
Teachers as neo-intellectuals/primary
agents

Teachers as transformative
intellectuals/corporate agents

• Accepts pedagogical approaches
such as learner-centred
pedagogy uncritically as “a
given”, does not examine its
underlying sources of origin and
motives
• Likelihood to fall back into the
“banking mode pedagogy”

• Locates learner-centred
pedagogy within critical,
democratic pedagogy that is
transformative
• Critical/transformative
pedagogy/social justice
pedagogy

Typologies of Teacher Education
Teachers as neo-intellectuals/primary
agents

Teachers as transformative
intellectuals/corporate agents

• Neo-intellectuals – individuals who
work to advance the interests of
the current neoliberal system
• Emphasize problem solving skills
• Generally, morphostasis oriented
model – stability, reproduction of
status quo

• Public intellectuals – individuals
who are concerned about whether
the current political, economic and
social arrangements serve
important human needs
• Emphasize problem solving and
problematization skills
• Generally, morphogenesis type
model – transformation, change,
resist the conditional influence of
structure and culture.

Way forward for tertiary/HEIs
• Transform teacher education curricular to produce teachers who are strong
enough in subject content knowledge, pedagogical content knowledge, and
technological content knowledge
• Such teacher education programmes must be crafted deliberately as
particular political/ideological transformative agendas of the state
• Strong subject knowledge, pedagogical knowledge, and technological
knowledge alone without a deliberate ideological/political orientation will
not make the kind of desired transformative teacher
• There must be a clearly articulated transformation agenda, as was the case
in “Towards Education for All document”
• Teachers should constitute the cutting edge of the education system,
spearheading and driving the transformation agenda

Way forward for tertiary/HEIs
• However, ensure non-instrumentalization of teacher education to
serve and perpetuate the political agenda of the ruling elites
• Teacher education programmes to advocate new pedagogies such as
critical/transformative pedagogy/social justice pedagogy that go
beyond learner-centred pedagogy
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